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A Study on the Predicament and Needs of Junior High School Gifted 

Education Teachers Who Direct Independence Study 

Li-Ching Ko 
Kaohsiung Municipal Chu-Kuang Elementary School 

Abstract

The purpose of this research was to study junior high school gifted education teachers by 
analyzing their teaching experiences in the instruction of their students. 

Questionnaires were given to examine the current status of 57 teachers in Kaohsiung with 
predicament and needs.  An analysis of the research result was conducted by descriptive statistics. 
A depth interview was engaged on six subjects, who were the independence study instructors. The 
researcher concluded two findings as follows: 

First, the source problems these teachers face came from the students, teachers themselves, the 
parents and the environments.   

Second, their needs were threefold: to enhance their knowledge on how to instruct their 
students, to learn how to organize independence study curricula, and to gain teaching materials for 
reference.  

Keywords  gifted education, independence study, gifted class of junior high school. 
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PSYCHOLOGICAL AND PHYSICAL REQUIREMENTS FOR 

MUSIC-GIFTED STUDENT MAJORING IN PIANO   

Yangting Huang 
Kaohsiung Creativity Learning Center 

Abstract

It is required to gather many different organs such as thinking, body, feeling, hearing and 
vision during playing piano. However, each child has been born by different natures, which could 
be divided into two factors: psychological and physical. When only child’s body meets requirement 
of playing piano, he can continuously concentrate on playing. This research is taken by 
questionnaire focusing on investigation of individual piano teacher for Kaohsiung primary school 
music-gifted class. The main purpose of this research is to discuss psychological and physical 
requirements for music-gifted student majoring in piano. In summary, it is found that psychological 
requirements include enthusiasm activeness concentration patience imagination creativity
comprehension and plentiful feeling; Physical requirements cover long finger with ingenious and 
independent operation, wide palm with harmonious coordination and excellent body swinging. 
Educator should provide piano learning direction in accordance with child’s natural gifted 
excellence, so as to make this learning process of playing piano more successful. 

Key Words  Music-gifted student, Piano, Psychological requirements, Physical requirements  
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Effects of Computer Assisted Instruction (CAI) on An Elementary 

Student with Mental Retarded Difficulties: A Case Study 

Liu Ya-feng 

Affiliated Experimental Elementary School of  
Taipei Municipal University of Education 

Abstract

The purpose of this study was to explore the effects of computer assisted instruction 

(CAI) on an elementary with mental retarded, based on his successful recognition of ten 

objective words. The results showed that (a) CAI enhanced the student’s word recognition 

ability; (b) it built the student’s confidence; and (c) it increased the student’s learning 

interest and attention. 

Keyword Computer assisted instruction (CAI), student with mental retarded, 
Word-recognition difficulties 
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The Effectiveness of Computer-Assisted Chinese Stem-Deriving 

Instruction on Elementary Students with Word-Recognition 

Difficulties

Wan-Chih Sun 
Taipei Bo-Ai Elementary School 

Tsung-Ren Yang 
Department of Special 

Education of National Taipei 
University of Education 

Chih-Chin Liang 
Department of Accounting and 

Information System of 
Shih-Chien University 

The major purpose of this study was to compare the effectiveness between the 
Computer-Assisted Chinese Stem-Deriving Instruction (CACSDI) that was developed by the 
researchers and Teacher-Delivered Chinese Stem-Deriving Instruction (TCSDI). The CACSDI is 
expandable, reusable, and user-friendly. The subjects were two second-grade students and one 
third-grade student with word-recognition difficulties. An alternating treatments design of single 
subject research method was adopted. The major findings were as followed: 

1.The learning outcomes of word recognition were significantly different between 
CACSDI and TCSDI for one poor reader but not significant for the other two readers.  

2.Regarding to the learning attitude, all subjects tend to study word-recognition via 
computers and would like to recommend other students to use CACSDI.  

Key Words Chinese Stem-Deriving, Computer-Assisted Instruction, Word-Recognition 
Difficulties 
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Abstract

Individuals receiving special education diversified in every aspect of their learning and 
development process. This phenomenon explains why individualized instruction has been one of the 
major characteristics in special education. As a result, special education teachers usually have to 
develop courseware specific for each student, which imposes extra workload to the teachers. 
Fortunately, courseware sharing could potentially relieve teachers from such workload. The major 
purposes of this study were thus to investigate the current status of courseware sharing among 
resource room teachers and explore the motivation behind teachers’ willingness to share their 
self-developed. Survey through questionnaires was adopted in our research. 800 questionnaires 
were sent to selected resource room teachers at the elementary level in Taiwan, with 402 of them 
responded. The major findings of this study were as follows
1. The main sources of courseware were self-developed and the Internet. However, less than 10 

percent of resource room teachers have been sharing their self-developed courseware to the 
public through the Internet. 

2. The primary motivations behind teachers’ willingness to share their self-developed courseware 
were beneficial to each other beneficial to themselves easily using to study useful for study
self-achievable requirement. 

3. The resource room teachers have more motivation to share their self-developed courseware was 
male graduating from normal university or teachers college and teaching below 1 year or 1~5 
years or over 15 years. 

4. The resource room teachers used Internet at 10~14 hours per week also has more motivation to 
share their self-developed courseware. 

Keyword Special Education, Resource Room, Courseware Sharing, Courseware 
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Abstract

    We are able to enrich our perspectives and ideas through reading activities. However, reading 

problems can cause the Matthew effects on students with reading difficulties. What’s worse, the 

criteria for identification and diagnosis of reading difficulties are still debated and many reading 

components of reading are too complex to be followed. In addition, with complicated concepts of 

reading, educators have often encountered with obstacles to deliver effective and appropriate 

remedial instruction and assessments to students with reading difficulties. One of the most noticed 

theories is the Simple View of Reading, which proposed by Philip Gough and William Tunmer 

(1986). This reading model asserts that reading comprehension ability can be decomposed into two 

factors: word recognition and listening comprehension. It is possible to provide an explicit reading 

model as guideline for educators to evaluate the individual reading problems so as to improve the 

abilities of word recognition and language comprehension of poor readers. 

Key Words: listening comprehension, reading difficulties, reading comprehension, Simple View of 

Reading, word recognition  
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Yi-Ching Wu 
Ching-Sau Primary School 

ABSTRACT

The research aimed to explore the learning effects of peer tutoring on social skills of the 

hearing impaired students in elementary school.  A single subject multiple probes across subjects 

design was adopted.  The three tutees were elementary school 3rd graders with severe hearing 

impairment, while the three peer tutors elementary senior graders in normal class.  Social skills 

were taught one to one.  The independent variable was the project of peer tutoring, and the 

dependent variables were (1) the hearing impaired students’ positive social skills, (2) peer tutors’ 

attitudes towards the hearing impaired students. 
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Penis Boy Counseling with one who has Asperger’s syndrome 

Shu Fang Wu 
yung-Ho city , Tinghsi elementary school in Taipei County 

Abstract

Chung is a third-grade boy who is diagnosed with Asperger’s syndrome. He has difficult with 
communication and suffers from emotional disturbances, such as be unable to make sense of 
emotion, be unable to interpret and react others emotion clues properly, even be too impulsive to 
manage his emotion. Whenever he is in bad mood, he would spit out and try to attack other 
schoolmates. Sometimes he even bursts out the classroom and climbs up the railing attempting 
suicide. Accordingly, a counseling system was started with a professional team. School 
administrators, home teacher, subject teachers and guidance teacher, all without exception, join the 
team. The principle with counseling background has held relationship-training group weekly. She 
also invited both psychology doctors and scholar experts to convene a case study conference and 
provide professional guidance. During over a year counseling, Chung has been getting better with 
parent-teacher collaboration. 

Key word Asperger syndrome, mood puzzle, interpersonal communication skill 
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Education
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National Hsinchu University 
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Chen Hsiao-Ling  
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Abstract
This study aims to explore the teacher and student behavior resulted from adapted physical 

education applied by elementary school physical education teacher in a hearing impaired class. Both 
qualitative and quantitative data are collected. The subjects of this study are one physical education 
teacher and five boy students and one girl student from a hearing impaired class. Two class periods 
of badminton class and two class periods of volleyball class were specially designed fro the students 
in the hearing impaired class. The teaching instruction was videotaped and analyzed by PETAI 
(Physical Education Teacher Assessment Instrument) to examine the teacher behavior and the 
students’ behavior. Qualitative data was collected from interviews with the teacher and students to 
further explore the results of teacher behavior and student behavior. The results of the study are: 
1. The allocated time for physical education teacher: the time spent in teaching behavior is 85.6

~81.49 ; the time spent in management behavior is 14.4 ~17.63 . The allocated time for 
physical education teacher’s instruction, physical teachers spent most of the time on 
response presentation and the least amount of time on motivational feedback. The 
allocated time for the physical education teacher’s behavior management, Physical 
teachers spent most of the time was spent on organization; least amount of time was 
spent on other tasks.

2. The allocated time for student behavior: during the physical education teacher’s instruction, 
students’ participated behavior is 89.1%~83.7%; students’ management behavior is 
10.9%~16.3%. While allocated skill learning time made up most of the time of students’ 
participated behavior; warm-up & review made up the least of the time. Allocated time 
for student behavior most of the time was on behavior management and the least of time 
on other tasks.

Key Words PETAI, teacher behavior, student behavior, adaptive physical education


